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Abstract

This article discusses the role of educators in muzakarah activities as an effort to improve the quality of student learning. Muzakarah is viewed as a dialogical learning method that emphasizes active participation, discussion, and deliberation in understanding learning materials. This study employs a library research approach by analyzing various relevant literature sources, including books, scholarly journals, and academic articles. The findings indicate that educators play a strategic role as facilitators, designers of learning strategies, and managers of classroom dynamics in the implementation of muzakarah. Muzakarah activities are shown to contribute to the enhancement of students’ cognitive abilities, such as critical thinking and conceptual understanding, as well as affective abilities, including attitudes of tolerance, cooperation, and academic responsibility. Despite facing various challenges in its implementation, muzakarah remains relevant to be developed with the support of educators’ pedagogical competence. Therefore, muzakarah can serve as an effective and sustainable alternative learning strategy.
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Abstrak
Artikel ini membahas peran tenaga pendidik dalam kegiatan muzakarah sebagai upaya meningkatkan kualitas pembelajaran siswa. Muzakarah dipandang sebagai metode pembelajaran dialogis yang menekankan partisipasi aktif, diskusi, dan musyawarah dalam memahami materi pembelajaran. Penelitian ini menggunakan pendekatan library research dengan menganalisis berbagai sumber literatur yang relevan, seperti buku, jurnal ilmiah, dan artikel akademik. Hasil kajian menunjukkan bahwa tenaga pendidik memiliki peran strategis sebagai fasilitator, perancang strategi pembelajaran, dan pengelola dinamika kelas dalam pelaksanaan muzakarah. Kegiatan muzakarah terbukti berkontribusi terhadap peningkatan kemampuan kognitif siswa, seperti berpikir kritis dan pemahaman konseptual, serta kemampuan afektif, seperti sikap toleransi, kerja sama, dan tanggung jawab akademik. Meskipun menghadapi berbagai tantangan dalam penerapannya, muzakarah tetap relevan untuk dikembangkan dengan dukungan kompetensi pedagogik tenaga pendidik. Oleh karena itu, muzakarah dapat menjadi alternatif strategi pembelajaran yang efektif dan berkelanjutan.
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Introduction
Education has a strategic role in shaping the quality of human resources who are knowledgeable, have character, and are competitive.(Sudarma, 2022)In both formal and non-formal education, the learning process is not only oriented towards knowledge transfer but also towards developing critical thinking skills, social attitudes, and moral values ​​in students. Therefore, a learning approach is needed that can actively engage students and encourage them to understand the material in depth. One relevant approach with high educational value is muzakarah activities, namely a learning method based on discussion, deliberation, and the systematic exchange of opinions.(Abdillah, 2024)This activity positions students as active learning subjects, while educators act as directors and guides in the learning process.
In educational practice, conventional learning patterns are still encountered, where the teacher is the center of information and students tend to passively receive material. This pattern often fails to accommodate students' varying abilities and fails to fully develop their critical thinking and communication skills. As a result, the learning process becomes less meaningful and results in students' poor understanding of the material being taught.(AlMubarok & Mustofa, 2025). Therefore, innovative learning methods are needed that not only emphasize the end result, but also the learning process itself. Muzakarah activities are presented as an alternative solution that emphasizes dialogue, argumentation, and collaboration between students in understanding material.
Muzakarah is essentially more than just a simple discussion, but rather a learning process steeped in the values ​​of togetherness, mutual respect, and intellectual responsibility. In this activity, students are trained to express ideas logically, listen to the opinions of others, and draw conclusions collectively. However, the success of muzakarah activities cannot be separated from the role of educators. Educators have a significant responsibility in designing, managing, and evaluating muzakarah activities to ensure optimal learning objectives are achieved.(Khairiyah & Dewinda, 2022). Without proper guidance, muzakarah activities have the potential to become undirected and less effective discussions.
The role of educators in muzakarah activities is crucial because teachers function not only as transmitters of material but also as facilitators, mediators, and motivators. As facilitators, educators are tasked with creating a conducive learning environment and encouraging the active participation of all students. As mediators, teachers help correct misconceptions and guide discussions to stay on track with learning objectives. Meanwhile, as motivators, educators play a role in fostering students' confidence to express opinions and argue politely.(Sinulingga & Dalimunthe, 2024)With this role, muzakarah activities can be an effective means of improving the quality of student learning.
Muzakarah activities also significantly contribute to improving students' cognitive, affective, and psychomotor aspects. From a cognitive perspective, muzakarah encourages students to analyze, compare, and evaluate various perspectives emerging in discussions. From an affective perspective, this activity instills the values ​​of tolerance, cooperation, and mutual respect. From a psychomotor perspective, students are trained to express their opinions verbally using appropriate and structured language.(Khumaini et al., 2023). Thus, muzakarah not only improves students' understanding of the material, but also shapes students' character and social skills, which are essential for social life.
The implementation of muzakarah activities in learning is not without its challenges. Differences in student abilities, limited learning time, and the lack of preparedness of educators in managing discussions often hinder its implementation. Therefore, adequate pedagogical competence is required from educators to ensure effective and efficient muzakarah activities.(Azroi & Idawati, 2025). Educators are required to be able to design appropriate learning strategies, select appropriate materials for discussion, and evaluate the learning process and outcomes.
Based on the above description, it can be concluded that muzakarah activities have significant potential to improve the quality of student learning if supported by professional and competent educators. Therefore, a thorough study of the role of educators in muzakarah activities to improve student learning is essential. This discussion is expected to provide a comprehensive understanding of how educators can optimize muzakarah activities as an effective, innovative learning method oriented toward developing students' overall potential.
A literature review on the role of educators in muzakarah activities shows that the quality of learning is greatly influenced by the methods used by teachers and the level of student involvement in the learning process. Various studies in education confirm that dialogic and participatory learning can improve students' conceptual understanding more deeply than conventional lecture methods. Muzakarah, as a form of discussion- and deliberation-based learning, is seen as aligned with the constructivist approach that positions students as active subjects in constructing knowledge (Kartika et al., 2024). In this approach, educators no longer act as the sole source of information, but rather as facilitators who help students connect prior knowledge with new concepts through interaction and the exchange of ideas.
Educational literature also emphasizes that the effectiveness of muzakarah activities is highly dependent on the pedagogical competence of educators. Teachers who possess the ability to systematically design learning, establish clear discussion objectives, and effectively manage classroom dynamics are more likely to create meaningful muzakarah activities. Several studies have shown that without proper guidance from educators, group discussions often become unstructured and lack focus on learning outcomes.(Adnan, 2025a). Therefore, the teacher's role as director and controller of the discussion is a key factor in ensuring that muzakarah is not only a place to exchange opinions, but also a means of deepening students' understanding of the learning material.
From the perspective of social learning theory, muzakarah activities are seen as an effective vehicle for building knowledge through interpersonal interactions. This theory asserts that learning occurs optimally when students engage in collaboration, dialogue, and shared reflection. In this context, educators play a crucial role in creating a learning environment that supports positive interactions between students. Literature shows that teachers who foster mutual respect, openness, and self-confidence in the classroom will encourage students to participate more actively in muzakarah activities.(Nahda, 2024)This active participation has a direct impact on improving students' critical thinking, communication, and social skills.
In addition to improving cognitive aspects, several studies also highlight the contribution of muzakarah to students' affective and character development. Learning through discussion and deliberation is considered capable of instilling democratic values, tolerance, and academic responsibility. In this regard, educators have a strategic role as role models in being objective, fair, and respectful of differences of opinion. The literature indicates that teachers' attitudes and leadership styles in managing muzakarah significantly influence the learning climate.(Siregar, 2018)Teachers who are open and inclusive tend to create a healthy discussion atmosphere, so students feel safe to express their opinions without fear of being criticized.
Previous studies have also revealed various obstacles to implementing muzakarah activities in educational settings. Limited learning time, heterogeneity in student abilities, and teachers' lack of experience in implementing discussion methods are often the main obstacles. Several studies recommend the need for training and professional development for educators to effectively manage muzakarah activities.(Gaffar, 2024). In addition, the literature emphasizes the importance of careful planning, including determining relevant topics and appropriate evaluation strategies, so that muzakarah activities can make a real contribution to improving student learning outcomes.
Based on this literature review, it can be concluded that muzakarah activities have a strong theoretical and empirical basis as an effective learning method. However, their success is largely determined by the role of educators in designing, implementing, and evaluating the learning process. Therefore, a study of the role of educators in muzakarah activities is relevant for strengthening academic understanding while providing a practical contribution to the development of learning strategies oriented towards improving the quality of student learning.

Research Methods
The research method used in this article is library research, which aims to examine in depth the concepts, roles, and contributions of educators in muzakarah activities for improving student learning based on relevant scientific sources. Library research was chosen because the topic being studied is conceptual and theoretical, thus requiring a critical review of various literature discussing dialogic learning, discussion methods, the role of educators, and improving the quality of student learning.(M. Sari & Asmendri, 2020)Through this approach, the author attempts to build a systematic and comprehensive scientific argument by linking theories, previous research results, and the views of educational experts.
Data sources in this research consist of educational textbooks, national and international scientific journals, proceeding articles, and other supporting documents relevant to the topic of muzakarah and the role of teaching staff. The selected literature is sources that have academic credibility and direct relevance to the focus of the study. The data collection process was carried out by searching for keywords such as the role of teaching staff, muzakarah, discussion-based learning, and improving student learning(Pringgar & Sujatmiko, 2020)From the results of the search, literature selection was carried out to ensure the content was appropriate to the research objectives.
Data analysis in this library research was conducted using content analysis techniques, namely by reading, understanding, and interpreting the main ideas contained in each literature source. The collected data was then classified into main themes, such as the concept of muzakarah, the function and role of educators, and the impact of muzakarah activities on student learning.(RK Sari, 2021). Next, the author synthesizes by comparing and linking various existing views to build a complete and argumentative framework of thought.
An argumentative approach is used to emphasize that the success of muzakarah activities does not occur in isolation, but is largely determined by the active role and competence of educators. Drawing on existing literature, the author argues that educators hold a strategic position as designers, facilitators, and evaluators of muzakarah activities.(Adlini et al., 2022)This library research method allows the author to study the phenomenon in depth without being bound by the limitations of space and time in field research, thus producing a strong conceptual understanding that can be used as a reference for developing learning practices.
The use of library research methods in this article is expected to provide significant theoretical contributions and enrich the scientific literature related to the role of educators in muzakarah activities as an effort to improve the quality of student learning.

Results and Discussion
Educators as Facilitators in Muzakarah Activities
A review of various literature shows that the role of educators as facilitators is a key factor in the success of muzakarah activities as an effective learning method. In the context of dialogic learning, muzakarah is not only understood as a regular discussion activity, but as a structured process that requires systematic pedagogical guidance.(Kartika et al., 2024)The analyzed literature confirms that when educators are able to optimally carry out their role as facilitators, muzakarah activities have a significant positive impact on improving the quality of student learning, both from the cognitive, affective, and social aspects.
As facilitators, educators play a role in carefully designing and preparing muzakarah activities before the learning process begins. Studies show that good planning includes establishing clear learning objectives, selecting relevant materials for discussion, and developing a systematic muzakarah flow. Without focused planning, muzakarah activities tend to lose focus and fail to achieve the desired learning objectives.(Nufus et al., 2022)Therefore, educators cannot be passive, but must actively design learning scenarios that allow students to optimally engage in discussions.
In implementing muzakarah activities, educators, as facilitators, are tasked with creating a conducive and participatory learning environment. Literature analysis shows that an open and democratic classroom climate encourages students to express their opinions and respect the views of others. Educators play a crucial role in fostering a sense of psychological safety in students, ensuring they are not afraid of making mistakes or being criticized when expressing ideas. Openness, empathy, and appreciation for students' contributions are key characteristics educators must possess when facilitating muzakarah activities.
The study results show that educators, acting as facilitators, do not dominate the discussion but instead guide the flow of discussion to ensure it remains relevant to the learning objectives. This role is realized through providing provocative questions, clarifying student opinions, and reinforcing important concepts that emerge during the discussion.(Rosmilawati et al., 2021)Thus, muzakarah becomes a means for students to construct understanding independently through critical and reflective thinking. Analysis shows that teachers' skills in asking open-ended and challenging questions significantly influence the depth of discussion and the quality of student understanding.
The study also confirmed that the role of facilitator requires educators to be able to effectively manage group dynamics. In muzakarah activities, differences in student background, academic ability, and character often influence their level of participation. Educators as facilitators must be sensitive to these conditions and able to ensure that every student has an equal opportunity to participate.(Lubis, 2023)Literature shows that teachers who actively monitor the progress of discussions and provide encouragement to passive students are able to create more inclusive and balanced muzakarah. In terms of learning outcomes, the analysis shows that well-facilitated muzakarah activities by educators contribute to improving students' critical thinking skills. Through discussions and exchanges of opinions, students are trained to analyze problems, formulate arguments, and evaluate differing perspectives. The educator's role as a facilitator is crucial in helping students connect the discussion results to the theoretical concepts they are learning.(Qonitah et al., 2022)i. Without proper facilitation, the deliberation process has the potential to only result in a superficial and less meaningful exchange of opinions. In addition to cognitive aspects, the study also shows that the role of educators as facilitators in deliberations (muzakarah) influences the development of students' attitudes and character. Through teacher guidance, deliberations (muzakarah) activities serve as a learning tool for values ​​such as tolerance, cooperation, and academic responsibility. Educators who demonstrate respect for differences of opinion and resolve them through deliberation provide a positive role model for students.(Hamid, 2020). Literature analysis confirms that learning these values ​​cannot be achieved optimally without the active involvement of educators as consistent facilitators.
The analysis also revealed challenges in implementing the role of educators as muzakarah facilitators. One major challenge is the tendency of some teachers to revert to teacher-centered learning patterns, especially when faced with time constraints or inactive students. The literature indicates that shifting the role from teacher to facilitator requires a paradigm shift and adequate pedagogical preparation.(Luthfiyah & Supratno, 2023)Therefore, strengthening the competency of educators through training and professional reflection is a necessity that cannot be ignored.
In this context, the study's findings confirm that the success of educators as facilitators in muzakarah activities is greatly influenced by their reflective ability to reflect on their learning practices. Teachers who routinely evaluate the muzakarah process and are open to student feedback tend to improve the quality of their facilitation over time.(Haeril et al., 2022). The analysis shows that this reflection helps teachers identify weaknesses in discussion management and design more effective improvement strategies.
The results and analysis indicate that educators as facilitators play a strategic role in making muzakarah activities a means of improving student learning. This role encompasses not only the technical aspects of discussion management but also reflects teachers' pedagogical competence, professional attitudes, and commitment to student-centered learning. With appropriate facilitation, muzakarah activities can create meaningful learning experiences, improve students' understanding, and shape character and social skills relevant to the demands of modern education. Therefore, strengthening the role of educators as facilitators in muzakarah activities is an important step in efforts to continuously improve the quality of student learning.

Educator's Strategy in Integrating Muzakarah into the Learning Process
The results of the literature review indicate that integrating muzakarah activities into the learning process requires a planned pedagogical strategy oriented toward learning objectives. Muzakarah cannot be positioned as a mere additional activity, but must be an integral part of the learning design that aligns with the competencies to be achieved. Analysis of various sources indicates that educators who successfully integrate muzakarah effectively are those who are able to combine the discussion approach with the curriculum structure, material characteristics, and students' learning needs.(Jayadi et al., 2024). With the right strategy, muzakarah functions as a means of strengthening understanding, not just a directionless dialogue activity.
One of the main strategies identified in the literature is adapting muzakarah to learning objectives and indicators. The results of the study show that muzakarah designed based on clear learning outcomes tends to produce more focused and meaningful discussions. Educators need to determine from the start what aspects they want to develop through muzakarah, whether understanding concepts, analytical skills, or strengthening attitudes and values.(Fauzi et al., nd). Thus, discussion activities are not conducted in a general manner, but are directed towards supporting student competency achievement. This analysis confirms that goal planning is the primary foundation of the muzakarah integration strategy.
The next strategy widely discussed in the literature is selecting appropriate learning materials for muzakarah. Not all materials are suitable for muzakarah activities, so educators are required to have pedagogical sensitivity in selecting topics that are problematic, contextual, and open to debate. The analysis shows that materials containing real-life issues, cases, or problems are more effective in triggering active student participation in muzakarah.(Adnan, 2025b)By selecting materials relevant to students' lives, educators are able to bridge the gap between theoretical concepts and real-life experiences, making learning more meaningful.
During the implementation process, the study results emphasized the importance of student grouping strategies in muzakarah activities. Educators play a strategic role in determining the format of muzakarah, whether it is conducted in a classroom setting, in small groups, or a combination of both. Literature analysis shows that heterogeneous grouping, which brings together students with diverse abilities and backgrounds, tends to produce richer discussions. However, this strategy requires intensive supervision and guidance from educators to prevent domination by certain students.(Wulan, 2025)Therefore, grouping students becomes an important part of the strategy of integrating muzakarah into learning.
Another prominent strategy in the literature is the use of provocative questions as a primary tool in guiding deliberations. Analysis shows that the quality of questions asked by educators significantly determines the direction and depth of discussions. Open-ended, analytical, and challenging questions encourage students to think critically and present arguments logically. Conversely, questions that are too simple or closed-ended tend to limit the scope of discussion.(Mubaroq et al., 2025). Thus, the ability of teaching staff to design and convey questions is an indicator of the success of integrating muzakarah in learning.
The study also shows that effective integration of muzakarah requires sound time management strategies. Limited learning time is often the primary reason teachers are reluctant to use discussion methods. However, the literature confirms that with careful planning, muzakarah can be integrated without disrupting learning time allocation. Educators can manage the duration of discussions, clearly divide the stages of muzakarah, and link discussion outcomes to closing activities.(Nasucha & Muizuddin, 2025)This analysis shows that time management is an important strategy to ensure that muzakarah does not become an additional burden, but rather an integral part of the learning process.
The analysis shows that evaluation strategies are also a crucial component in integrating muzakarah. Educators need to design assessments that focus not only on the final outcome but also on the process of student participation in discussions. The literature shows that process-based assessments, such as observing active participation, argumentation skills, and group collaboration, can provide a more comprehensive picture of student learning outcomes.(Taufik, 2024)With the right evaluation strategy, muzakarah becomes not only a discussion activity, but also makes a real contribution to learning assessment.
The study also revealed that integrating muzakarah into learning requires flexibility and creativity from educators. Each class has different characteristics, so the strategies used need to be tailored to the students' conditions and the learning context. Reflective and adaptive educators tend to be more successful in integrating muzakarah sustainably.(Rosikin, 2025). Literature analysis confirms that teachers' ability to evaluate and adjust learning strategies is a determining factor in the successful implementation of muzakarah.
The results and analysis indicate that educators' strategies for integrating muzakarah into the learning process reflect the quality of their professionalism and pedagogical competence. Effective integration does not occur spontaneously, but rather through careful planning, targeted implementation, and ongoing evaluation. With the right strategy, muzakarah can be a learning method that enriches the learning process, improves student understanding, and fosters critical thinking and collaborative attitudes. Therefore, strengthening educators' strategies for integrating muzakarah into learning is a crucial step in efforts to comprehensively and sustainably improve the quality of student learning.

The Effect of Muzakarah Activities on Increasing Students' Cognitive and Affective Abilities
The results of the literature review indicate that muzakarah activities have a significant influence on improving students' cognitive and affective abilities when implemented in a planned manner and facilitated well by educators. Muzakarah, as a dialogic learning method, positions students as active subjects in the learning process, thus encouraging the construction of knowledge through interaction, discussion, and joint reflection.(Dzikrillah, 2019). Analysis of various sources shows that students' active involvement in muzakarah provides a deeper learning experience compared to one-way learning.
From a cognitive perspective, the study results show that muzakarah directly contributes to improving students' higher-order thinking skills. Through discussion and argumentation, students are trained to understand concepts analytically, rather than simply memorizing information. In muzakarah activities, students are exposed to various perspectives, requiring them to compare, evaluate, and synthesize information.(Fayakun & Qowim, 2023). Literature analysis confirms that this process is in line with the development of critical thinking and problem-solving skills, which are the main goals of modern education.
The analysis shows that muzakarah encourages students to develop metacognitive skills, namely awareness of their own thought processes. In discussions, students not only express their opinions but also reflect on the reasons behind those opinions. Educators, acting as facilitators, help students recognize the strengths and weaknesses of their arguments, resulting in a more in-depth learning process.(Amartika, 2004). Literature shows that increasing metacognitive abilities has a positive impact on students' ability to understand subject matter in a sustainable manner.
The study also showed that muzakarah activities improved students' academic communication skills as part of the cognitive aspect. During the discussion process, students were trained to express ideas coherently, use appropriate language, and develop logical arguments. Literature analysis confirmed that these communication skills not only support understanding of the material but also increase students' confidence in conveying their ideas.(Ilmi et al., 2022). Thus, muzakarah functions as a vehicle for developing integrative cognitive skills.
From an affective perspective, the study results indicate that muzakarah activities play a significant role in developing positive attitudes and values ​​in students. Through interactions in discussions, students learn to respect differences of opinion, be open to criticism, and develop empathy for others' perspectives. Literature analysis indicates that these values ​​develop naturally in the muzakarah process, which is democratically managed by educators.(Hasanuddin, 2024). Thus, muzakarah not only improves academic abilities, but also shapes students' character.
The analysis also confirmed that muzakarah activities contribute to increased student learning motivation. Active involvement in discussions makes students feel a sense of ownership and responsibility in the learning process. Literature shows that students who are actively involved tend to have higher intrinsic motivation than those who are passive listeners.(Jabbar et al., 2017). In this context, muzakarah creates a fun and meaningful learning experience, thus encouraging students to be more enthusiastic in participating in learning.
The study results show that muzakarah influences the development of students' sense of responsibility and cooperation. In group discussions, students are required to contribute actively and respect the contributions of other group members. Literature analysis confirms that this experience trains students to work collaboratively, resolve differences of opinion through deliberation, and take responsibility for the discussion outcomes. These attitudes are essential components of the affective aspects that support long-term learning success.
The analysis also revealed that the positive influence of muzakarah on students' cognitive and affective abilities is highly dependent on the quality of its implementation. Muzakarah that is not well-directed or facilitated has the potential to cause confusion and reduce learning effectiveness. The literature emphasizes that the role of educators as facilitators is crucial in ensuring that discussions are structured and oriented toward learning objectives.(Mujalisin, 2015). With the right guidance, muzakarah can have an optimal positive impact on students.
The study also shows that differences in student character and abilities influence the outcomes of muzakarah activities. Students who are more active and confident tend to show faster improvements in cognitive and affective abilities, while passive students require more support from educators. The literature analysis emphasizes the importance of an inclusive approach to muzakarah so that all students receive equal benefits.(Hidayati, 2016). Educators are required to be sensitive to classroom dynamics and able to provide appropriate support for each student.
The results and analysis indicate that muzakarah activities have a significant and multidimensional influence on improving students' cognitive and affective abilities. Through a directed and participatory discussion process, muzakarah encourages the development of critical thinking skills, academic communication, and positive attitudes that support successful learning. Therefore, muzakarah can be seen as an effective and relevant learning method for improving the quality of student learning, provided it is supported by the role of professional and competent educators in facilitating the learning process.

Challenges and Solutions for Educators in Implementing Muzakarah Activities
The results of the literature review indicate that although muzakarah activities have significant potential to improve the quality of student learning, their implementation in the field is not without various challenges faced by educators. These challenges arise from internal aspects of teachers, student characteristics, and the overall learning system.(Arifiah, 2021). Analysis of various sources reveals that the success of muzakarah is largely determined by the ability of educators to identify obstacles and formulate appropriate and sustainable pedagogical solutions.
One of the main challenges educators often face in implementing muzakarah activities is limited learning time. The dense curriculum structure and demands for achieving material targets often make it difficult for teachers to allocate sufficient time for discussion activities. As a result, muzakarah is often viewed as a time-consuming and inefficient method. Analysis shows that without careful planning, muzakarah activities have the potential to reduce the time needed to deliver material.(Harahap, 2021)However, the literature also confirms that this challenge can be overcome through integrated learning planning, where muzakarah is designed as part of the competency achievement process, not as an additional activity.
The next challenge relates to the heterogeneity of student abilities and character. Within a single class, there are significant differences in academic ability, self-confidence, and communication skills. Literature analysis shows that this often leads to unequal participation, with active and confident students tending to dominate discussions, while passive students become less engaged. This has the potential to reduce the effectiveness of muzakarah as an inclusive learning method.(Fakhruddin, 2024)As a solution, educators are required to implement fair facilitation strategies, such as assigning roles within groups, providing opportunities for students to speak in turns, and providing special support for less active students.
The study results indicate that the lack of preparedness and pedagogical competence among educators poses a challenge in implementing muzakarah. Not all teachers are accustomed to the role of facilitator who guides discussions, especially those who have long used conventional learning methods. Shifting roles from teacher to facilitator requires a paradigm shift and specific skills, such as the ability to ask open-ended questions, manage group dynamics, and respond constructively to diverse student perspectives.(N. Sari et al., 2024)The literature confirms that these challenges can be addressed through professional training and continuous development of teacher competencies.
Another frequently encountered challenge is students' lack of discipline and focus during muzakarah activities. Unfocused discussions have the potential to deviate from the learning topic. Analysis shows that this often occurs when educators are not firm in establishing discussion rules and objectives. As a solution, the literature recommends that teachers establish clear rules for muzakarah from the outset, including objectives, discussion flow, and time limits.(Zulhimma, 2021)With a clear structure, students tend to be more focused and responsible in participating in muzakarah activities.
From an evaluation perspective, the study results indicate that assessing the results and process of deliberation (muzakarah) also poses a challenge for educators. Many teachers still struggle to design assessment instruments capable of measuring individual student contributions to discussions. As a result, deliberation (muzakarah) is often not optimally integrated into the learning assessment system. The literature suggests that this challenge can be addressed by developing an assessment rubric that encompasses aspects of student activeness, argumentation quality, and student attitudes and cooperation.(Quran, nd). Thus, muzakarah is not only valued as an informal activity, but as an important part of the learning process.
The analysis also revealed structural challenges, such as limited learning facilities and infrastructure. Inflexible classrooms, overcrowding, and a lack of learning resources can hinder the effective implementation of muzakarah. In these circumstances, educators are required to be creative and adaptive.(Marliza et al., 2025). Literature shows that simple seating arrangements, the use of available learning resources, and the limited use of technology can be practical solutions to overcome these limitations.
The study's findings confirm that some students' resistance to discussion methods is also a challenge that needs to be addressed. Students accustomed to passive learning often feel reluctant or uncomfortable engaging actively in discussion. Literature analysis suggests that this attitude can be gradually changed through habituation and a persuasive approach from educators.(Al Ghani et al., 2023)By providing support, appreciation, and positive feedback, teachers can build students' confidence to participate in discussions.
The results and analysis indicate that the challenges in implementing muzakarah activities are complex and multidimensional. However, these challenges are not insurmountable. With adequate pedagogical competence, thorough planning, and a reflective and adaptive attitude, educators can formulate effective solutions to optimize muzakarah activities. Therefore, successful muzakarah implementation depends not only on the method itself, but also on the readiness and professionalism of educators in facing challenges and implementing appropriate solutions to continuously improve the quality of student learning.
This discussion confirms that muzakarah activities are a learning method that has high relevance in efforts to improve the quality of student learning, especially when supported by the role of professional and competent educators. Based on the results and analysis that have been described, it is clear that muzakarah functions not only as a means of discussion, but as a comprehensive learning approach that is able to integrate the cognitive, affective, and social aspects of students simultaneously.(Muhlasin et al., 2025). This finding reinforces the view that student-centered, dialogic learning is more effective in building meaningful understanding than conventional, one-way learning methods.
The role of educators as facilitators, strategists, and managers of classroom dynamics is a determining factor in the success of muzakarah implementation. This discussion demonstrates that the success of muzakarah depends heavily on teachers' ability to design clear learning objectives, select appropriate materials, and manage student interactions in an inclusive manner. When educators are able to integrate muzakarah into the learning process in a structured manner, students are encouraged to be actively involved, think critically, and develop academic communication skills.(Azizan, 2024)This is in line with constructivist and social learning theories which emphasize the importance of interaction in the process of knowledge formation.
In addition to improving cognitive aspects, this discussion also highlights the contribution of muzakarah to students' affective and character development. Through discussion and deliberation, students learn to appreciate differences, work together, and take responsibility for the learning process and outcomes. These values ​​are becoming increasingly important in the context of modern education, which demands a balance between intellectual and emotional intelligence.(Fauzan & Rahmah, 2022)In this case, educators not only act as teachers, but also as role models in being democratic and respecting diverse opinions.
The discussion also acknowledged various challenges in implementing muzakarah, such as time constraints, differences in student abilities, and the readiness of educators. These challenges demonstrate that implementing muzakarah requires systemic support, including professional training for teachers and flexibility in lesson planning.(Ramadhanti & Handayani, 2020)With a reflective and adaptive approach, educators can overcome these obstacles and optimize the potential of muzakarah as a learning method.
This discussion confirms that muzakarah is an effective and relevant learning approach for improving the quality of student learning when implemented in a planned manner and supported by a strong educational role. These findings offer practical implications for the development of learning strategies and theoretical implications for educational studies that emphasize participatory learning and focus on developing students' holistic potential.

Conclusion
Based on the results of the study and discussion outlined above, it can be concluded that muzakarah activities play a significant role in improving the quality of student learning when implemented in a planned manner and optimally facilitated by educators. Muzakarah is not simply a discussion method, but rather a dialogic learning approach that encourages active student involvement in building understanding, developing critical thinking skills, and fostering positive attitudes and values.
The role of educators is a key determinant of the success of muzakarah activities. Educators are required to act as facilitators, design learning strategies, and manage classroom dynamics, creating a conducive and inclusive learning environment. With the right strategy, muzakarah can be effectively integrated into the learning process without compromising the achievement of curricular objectives.
In addition to its positive impact on cognitive abilities, muzakarah also contributes to the development of students' affective aspects, such as tolerance, cooperation, and academic responsibility. Although its implementation faces various challenges, appropriate pedagogical solutions and increased competency of educators can optimize the implementation of muzakarah. Therefore, muzakarah activities are worthy of being developed as an alternative learning strategy to continuously improve the quality of student learning. Future researchers are advised to conduct field-based empirical research at various levels of education to more comprehensively examine the implementation, effectiveness, challenges, and pedagogical impact of muzakarah activities.
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